Pupil premium strategy statement - Bethersden Primary
School - 2022-2025

This statement details our school’s use of pupil premium (and recovery premium for
the 2022-2025 academic year) funding to help improve the attainment of our
disadvantaged children. It outlines our pupil premium strategy, how we intend to
spend the funding in this academic year and the effect that last year’s spending of
pupil premium had within our school.

School overview

Detail Data

School nhame Bethersden Primary School
Number of children in school 123

Proportion (%) of children eligible for pupil premium funding 27%

Academic year/years that our current pupil premium strategy 2022-2025

plan covers (3-year plans are recommended)

Date this statement was published December 2022

Date on which it will be reviewed December 2023

Statement authorised by Rebecca Heaton
Headteacher

Pupil premium lead Michelle Rockingham

Governor / Trustee lead Wendy Settle

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £49470.00
Recovery premium funding allocation this academic year £4809.16
Pupil premium funding carried forward from previous years £0

(enter £0 if not applicable)

Total budget for this academic year £49470.00

If your school is an academy in a trust that pools this funding, N/A.
state the amount available to your school this academic year




Part A: Pupil premium strategy plan

Statement of intent

Our intention is that all pupils, irrespective of their background or the challenges they
face, make good progress and achieve high attainment across all subject areas. The
focus of our pupil premium strategy is to support disadvantaged pupils to achieve that
goal, including good or better progress for those who are already high attainers. We
recognise that, with the current cost of living crisis, there are other children within
our school who face similar challenges. The activities we have outlined in this
statement is also intended to support their needs, regardless of whether they are
disadvantaged or not. High-quality teaching is at the heart of our approach, with a
focus on areas in which disadvantaged pupils require the most support. This is proven
to have the greatest impact on closing the disadvantage attainment gap and at the
same time will benefit the non-disadvantaged pupils in our school. Implicit in the
intended outcomes detailed below, is the intention that non-disadvantaged pupils’
attainment will be sustained and improved alongside progress for their disadvantaged
peers. Our approach is responsive to common challenges and individual needs, rooted
in robust diagnostic assessment, not assumptions about the impact of disadvantage.
The approaches we have adopted complement each other to help pupils excel. To
ensure they are effective we:

e Provide children with an enriched and varied curriculum which provides
opportunities for disadvantaged pupils to attain a rounded view of the world

e Ensure disadvantaged pupils are challenged in the work that they’re set

e Act early to intervene at the point need is identified

e Anticipate needs such as Speech and Language and pro-actively screen all
children in Reception.

e Adopt a whole school approach in which all staff take responsibility for
disadvantaged pupils’ outcomes and raise expectations of what they can
achieve

e Give pupils the best possible start with targeted support and small classes

e Provide all children with high quality teaching

e Use small intervention groups to target additional needs in pupils to help close
the attainment gap between different pupils in school

The challenges facing children on Pupil Premium and low-income families have
increased in recent years following the impact of the COVID lockdowns and this has
served to widen the gap between Pupil Premium children and their peers which is now
at a ten-year high. We strive to close this gap as much as is possible.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged children.

Challenge
number

Detail of challenge

1

Assessments, observations, and discussions with children indicate
underdeveloped oral language skills and vocabulary gaps among many
disadvantaged children. In turn, this leads to a lack of understanding
of the wider-world which is required to underpin their learning
journey. Significant numbers are below age-related expectations in
both reading and writing across all year groups. These are evident
from Reception through to KS2 and, in general, are more prevalent
among our disadvantaged children than their peers.

Parental lack of engagement with school. Some of our PP Pupils join
the school significantly below the starting points of their Non-PP peers.
Some of our pupils have lacked the opportunities to experience early
enriching experiences. This sometimes results in them having a less
rounded view of the world.

Assessments and observations with children and discussions with RWI
teachers suggest disadvantaged children generally have greater
difficulties with phonics than their peers. In 2022, 83% of the cohort
achieved the required mark in the PSC compared to 60% of children who
are disadvantaged which was below the national average for this cohort.
This negatively impacts their development as readers.

Internal and external assessments indicate that attainment among
disadvantaged children is significantly below that of non-disadvantaged
children.

Some of our PP Pupils have struggled with mental wellbeing partly due to
the effects of lockdown. The gap created by lockdown has impacted
these pupil’s mental wellbeing as well as their academic achievement.

Our analysis shows some disadvantaged children and families need
additional support to secure and sustain better punctuality and
attendance. Our data shows that attendance is lower for children
entitled to pupil premium funding compared to those not.

Some of our PP Pupils struggle to engage with learning due to poor
concentration, poor self-motivation, difficulties with behaviour for
learning and low levels of aspiration.

Some PP Pupils’ families struggle to engage fully with school and other
professionals. High levels of family support required across the school
community resulting in pupils who are emotionally and socially vulnerable
and less likely to thrive academically.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

To improve oral language skills and
vocabulary among disadvantaged children
by providing a language-rich curriculum
for all children, thus increasing
understanding of the wider world.

Assessments and observations will
indicate significantly improved oral
language among disadvantaged children.
This will be evident when triangulated
with other sources of evidence,
including engagement in lessons, book
scrutiny and ongoing formative
assessment.

Standardised vocabulary test scores will
reflect our ambition to reduce the
attainment gap between disadvantaged
children and their peers to no more that
10%. This will be benchmarked against
age-related expectations, within a
context of high attainment for all
children.

To improve reading attainment among
disadvantaged children. All disadvantaged
children leave Bethersden at age related
expectation for reading

Improved phonics attainment among
disadvantaged children by providing
intensive support in small groups and
one to one with the aim to supporting
children to catch up with their peers.

KS2 reading outcomes in 2024/25 will
show that more than 65% of
disadvantaged children meet the
expected standard. At KS1 60% of
disadvantaged children achieved the
expected standard.

To improve maths attainment for
disadvantaged children at the end of KS2,
by providing confident use of maths talk
and maths fluency.

KS2 maths outcomes in 2024/25 will
show that more than 65% of
disadvantaged children met the
expected standard.

At KS1 63% of disadvantaged children
achieved the expected standard.




To achieve and sustain improved
wellbeing for all children in our school,
particularly our disadvantaged children.

Sustained high levels of wellbeing for
2024/25 will be demonstrated by:

» qualitative data from child voice,
child and parent surveys and teacher
observations

« asignificant increase in
participation in enrichment
activities, particularly among
disadvantaged children

To achieve and sustain improved
punctuality and attendance for all
children, particularly our disadvantaged
children.

Sustained high attendance from 2024/25
demonstrated by:

* the overall attendance rate for all
children being more than 96%, and
the attendance gap between
disadvantaged children and their
non-disadvantaged peers being no
more than 1%.

» the percentage of all children who
are persistently absent being below
5% and the figure among
disadvantaged children being no
more than 1% lower than their peers.




Activity in this academic year- 2023-24

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £41,000

Activity Evidence that supports this approach Challenge
Number
(s)
addressed

Continue teaching for “maths | The impact of this approach is, on average, and 4and 7.

mastery” which is
characterised by teacher-led,
whole-class teaching;
common lesson content for
all children; an emphasis on
use of maths language and
talk; and use of
manipulatives and
representations.

Fluency in mathematics to be
supported by continuing
Mastering Number for EYFS
and KS1, and introducing it in
Year 3.

Any children who do not
achieve mastery are provided
with extra support through a
range of teaching strategies
such as more intensive
teaching, tutoring, peer-
assisted learning, small
group discussions

Low cost/high impact.

additional five months of progress, although there
is a lot of variation behind this average. The
approach is less effective when the pupil works at
their own pace and is more effective when given
opportunities to work in small groups to take
responsibility for their own progress.

We use the Power Maths scheme which is accredited
by the DfE. Our implementation of maths mastery
is supported by the Kent Maths Hub.

Evidence:

https://educationendowmentfoundation.org.
uk/education-evidence/teaching-
learningtoolkit/mastery-learning
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Accelerate progress in KS1
and KS2 in Reading, Writing
and Maths.

Continue to use Accelerated
Reader, Spelling Shed, TT
Rockstars / Numbots and
Vipers for pupils, providing
support towards the
teaching of spelling, number
fluency and guided reading
as well as homework
opportunities

Continue with whole class
reading sessions from Year
2, where we have already
seen a positive impact on
children’s progress.

Many of our pupils continue to struggle with their
reading skills, particularly inference and deduction.
Triangulation has identified that the strong teaching
of reading is essential in ensuring all pupils will be
secondary ready at the end of Year 6.

3,4 and

All High Prior Attaining Pupil
Premium children achieve
GDS in reading, writing
and/or maths

All teachers and TAs are
aware of their pupil
premium children and their
different levels of prior
attainment.

Ensure pitch and challenge
of whole school curriculum
is sufficient to fully extend
and deepen the learning of
high prior- ability pupil
premium children

Internal and external data shows limited conversion
of high prior-attaining pupil premium children into
GDS

3, 4 and

HT to analyse end of year
data and prioritise areas of
need, e.g. KS1 reading,
writing and maths and KS2
reading and Maths

Data analysis to be based on
data up to September 2023.

Data analysis to establish
gaps to close between PP
and non-PP children.

Formal assessment data has informed us of needs
regarding gaps to close therefore these needs to be
acted upon.

3, 4 and

At Bethersden Primary there
are two classes with a
maximum number of 20.
This ensures that classes are
kept smaller than the
traditional class of 30.

Smaller classes impact on children’s progress.
Research clearly shows that rapid intervention in
the early stages of primary school provides pupils
with the best opportunities to succeed. Smaller

3,4,5,7.




Across the school, this
means we have 5 classes for
115 pupils, instead of 4. It
means that pupils in EYFS
are given a strong start, and
a year group which has
particularly high need has a
lower ratio.

classes allow adults to work more closely with those
children who need extra support.

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £4500

Activity Evidence that supports this approach Challeng
e
number(s
)
addresse
d

1:1 tuition The government has recognised that highly targeted 3, 4 and

of targeted | tutoring by a trained tutor is a powerful tool “because 7.

pupils to it is a universally recognised method of addressing low

ensure attainment and educational inequality.”

they are According to the government NTP website, “Strong

working at evidence suggests that the model of targeted, academic

the _ support, through highly trained tutors working with

appropriat small groups and individuals, can make a difference to

e level. academic progress that can be expressed in months”

Targeted

interventio

n from

specialist

interventio

n teacher

to raise

standards

of PP

children.

To improve | Social and emotional learning approaches have a 5,7

provision for | positive impact, on average, of 4 months’ additional

pupils who progress in academic outcomes over the course of an

have Social, | academic year.

Eeroltv]\(;:at‘;l While targeted approaches to SEL learning seem to have

Health greater impacts on average, approaches should not be

viewed in opposition, as most schools will want to use a

8




needs, and
require
additional
support with
their well-
being
through
specific
intervention
s (for
example, All
About Me,
Nurture)

combination of whole class SEL learning, and targeted
support for pupils with particular social and emotional
needs.

Evidence:

https://educationendowmentfoundation.org.uk/educati

on-evidence/teaching-learning-toolkit/social-and-
emotional-learning

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £3500

intervention
S

Activity Evidence that supports this approach Challeng
e
number(
s)
address
ed

Embedding Nurture enables teachers to identify, understand, and 57

the use of address pupils’ needs with the right support. It helps

Boxall schools to improve attendance, behaviour and

profiles in attainment, and reduce exclusions

every class. It is a well-established intervention, used by many

School to schools, which is supported by a wealth of evidence.

continue .

. Evidence:

developing

the Nurture https://www.nurtureuk.org/research-evidence/

programme,

and

continue

training

staff.

Nurture

provision
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introduced,
to
encourage
positive
behaviours
for learning
by

identifying

and

addressing

SEMH needs.

0pportuniti EVidence: 1, 5, 7
es to Widen The EEF have Stated,

the “we think enriching education has intrinsic benefits
experience | (sometimes referred to as “arts for arts’ sake”). We

s of our PP think all children, including those from disadvantaged
pupils backgrounds, deserve a well-rounded, culturally rich,
through education.”

subsidising

visits, trips

and

experience

To ensure Evidence on the impact of poor attendance for pupils 6, 4
that good form disadvantaged children can be found here:
ittendance https://educationendowmentfoundation.org.uk/news/att
monitored endance-and-reading-key-barriers-to-disadvantaged-

and pupils-progress-say-three-in-four-schools

promoted,

through

celebration
certificates
for good
attendance
, letters to
inform
parents,
meetings
with
parents of
pupils with
‘poor’
attendance
, and
working

Prior to the pandemic, in 2016, the government published
findings that showed the correlation between poor grades
and poor attendance. Since the outbreak of COVID,
attendance has been more of a challenge. Statistics
released by the government show that in July of 2022,
attendance dropped across primary schools in England to
84.4%. Incentives have been found to have a positive
impact on attendance, as does having high expectations
of all pupils in the school

Overall, the evidence on how effective different
approaches are is weak, with very few high-quality
studies taking place in English schools. However the
school works closely with our SLO to share best practice.

10
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closely

with the

SLO.

To promote | The EEF has stated: ‘The average impact of the Parental 2,5,6,8
parental engagement approaches is about an additional four
engagemen | months’ progress over the course of a year. There are

t through a | also higher impacts for pupils with low prior attainment.’
;?,giisognd https://educationendowmentfoundation.org.uk/educatio
opportuniti n-evidence/teaching-learning-toolkit/parental-

es for engagement

parents to

engage

with their

children’s

learning.

Total budgeted cost: £47,000
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Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on children in the 2023 to
2024 academic year.

2023 2024
School Kent National* School Kent National**
All FSM All FSM All All FSM All FSM All
% Good Level of Development 85.7 750 683 519 67.2 81.3 B80.0 678 487 67.8
% Expected Standard Literacy Goals 857 75.0 70.8 54.8 69.7 81.3 8o.n 70.2 511 70.1
% Expected Standard Mathematics Goals 85.7 750 79.2 651 77.1 81.3 800 779 622 77.1
2023 2024
School Kent National* School Kent National**
All FSM All FSM All All FSM All FSM All
% 32+ - Year 1 65.0 400 77  59.4 79 88.2 100.0 78.6 63.2 80.2
Number of Year 2 Retakes 2 6
% 32+ - Year 2 0.0 0.0 56.5 50.3 58.7 833 50,0 521 453 54.6
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KS2 Trends - All Pupils and FSM Ever Pupils Attainment

A blank field denotes there is no 2023 2024
!Hal_jonal data available for that School Kent MNational* School Kent National**
indicator.
All FSM All FSM All all FSM All FSM All

R/W/M % Expected Standard+ 43 16.7 59 39.1 60 47.1 50.0 s60.8 425 61
R/W/M 2 Higher Standard 9 0.0 8 2.7 8 0.0 0.0 8.1 2.5 8
Reading % Expected Standard+ 70 50.0 73 56.9 73 66.7 50.0 752 610 74
Reading % High Score (110+) 17 0.0 30 16.3 29 16.7 25.0 304 185 28
Writing % Expectsd Standard+ &5 33.3 74 564 72 529 50.0 733 575 72
Writing % Greater Depth 13 0.0 14 5.3 13 0.0 0.0 14.5 5.6 13
GPS % Expected Standard+ 74 50.0 69 50.5 73 66.7 75.0 69.0 514 72
GPS % High Score (110+) 43 33.3 26 12.0 30 22.2 250 282 149 32
Maths % Expected Standard+ 52 33.3 70 51.8 73 6.7 750 711 542 73
Maths % High Score (110+) 17 0.0 22 9.8 24 23.5 0.0 225 10.7 24
Reading Average Scaled Score 103 993 105 102.0 105 14.6 101.5 105.6 102.9 105
GPS Average Scaled Score 104 1003 104 100.3 105 103.6 103.0 1046 1019 105
Maths Average Scaled Score 100 95.0 104 100.0 104 102.7 978 1041 100.8 104
Reading % Scaled Score 80-89 8.7 16.7 3.7 7.2 5.6 25.0 3.5 6.3

% Scaled Score 90-99 21.7 333 184 258 111 25.0 157 221

% Scaled Score 100-109 52.2 50.0 425 406 50.0 25.0 448 425

% Scaled Score 110-114 8.7 0.0 184 111 16,7 250 197 132

% Scaled Score 115-120 8.7 0.0 11.5 5.2 0.0 0.0 10.6 5.2
GPS % Scaled Score 80-89 8.7 16.7 4.5 9.7 0.0 0.0 4.1 7.9

% Scaled Score 90-99 174 333 218 302 22.2 250 214 30.5

% Scaled Score 100-109 304 167 424 384 444 50.0 408 364

% Scaled Score 110-114 3.8 333 1687 8.6 22.2  25.0 15.9 9.9

% Scaled Score 115-120 8.7 0.0 9.4 3.4 0.0 0.0 12.3 5.0
Maths % Scaled Score 80-89 174 333 5.2 10.9 3.9 25.0 4.3 8.3

% Scaled Score 90-99 304 333 199 280 17.6 0.0 1.1 27.2

% Scaled Score 100-109 348 33.3 478 420 41.2 750 487 434

% Scaled Score 110-114 17.4 0.0 15.6 7.9 23.5 0.0 15.6 8.2

% Scaled Score 115-120 0.0 0.0 6.6 1.9 0.0 0.0 6.9 2.6

Pupil Premium Strategy Reviewed

Strategy Reviewed

EYFS GLD:

Equ]lilW]u All children - 81% achieved a good level of development (Kent average 68% and National
e fully .

supported 68%)

on entry Pupil Premium - 80% achieved a good level of development (Kent average 49%)
to school Phonics Screening:
All children - 88% (Kent average 79% and National 80%)

Pupil Premium - 100% (Kent average 63%)
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At the
end of
Key stage
1,
children
are
achieving
in line
with the
National
average
in
Reading,
writing
and
maths

Year 2 SATs Results:
Reading -

Reading Writing Maths

EXP+ GDS EXP+ GDS EXP+ GDS

National 68% 18% 60% 8% 70% 16%
2023

School 2024 | 76% 48% 67% 24% 80% 24%

Pupil 33% 0% 0% 0% 33%
Premium (3
chn)

To
provide
high
quality
CPD for
all
teachers
in
relation
to
developin
g
mathema
tics.

The Maths leader attended training through the Maths Hub.

See data tables.

HT to
analyse
end of
year data
and
prioritise
areas of
need.
Data
analysis
to be
based on
data up
to
Septembe
r 2023.

Pupil progress reviews and book scrutinies focused on the progress of the PP children
throughout the school.

Increase
in
percentag
e of
pupils
that are
working
at the
expected

Year 6 SATs Results:

GPS Reading Maths Writing
EXP+ GDS EXP+ GDS EXP+ GDS EXP+ GDS
National | 73% 30% 73% 29% 73% 24% 72% 13%
2024
School 12/16 4/16 11/16 2/16 11/16 4/16 9/15 0%
2024 75% 25% 69% 69% 25% 60%
9/16
56%
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standard
in R/W/M
% of
pupils
that are
meeting
the
expected
standard
at the
end of
Yré.

1:1
tuition of
targeted
pupils to
ensure
they are
working
at the
appropria
te level.

Pupil 75% 25% 50% 25% 75% 0% 50% 0%
Premium
2024

Curriculum
enrichmen
t activities
provided
for all
children -
with
subsidised
financial
support
given as
appropriat
e to PP
families

The children were given opportunities to experience a range of trips, sporting events
and workshops. They were also given opportunities to become involved in the wider
community of Bethersden.

Children
will
attend
school
regularly,
on time
and be
ready to
learn.

Breakfast club has been run all year with a steady uptake.

Pupils in | Attendan Authorised Unauthorised Late Late
group ces Absences Absences Before | After

Pupil Premium 37 89.63 7.59 2.77 1.01 0.27

Not Pupil

. 91 94.56 4.46 0.99 0.28 0.06
Premium
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